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SELF-STUDY IN PREPARING A ROLE-PLAY AS A MEANS OF TRAINING
FUTURE TEACHERS TO WORK WITH DEVIANT STUDENTS

Abstract. The article presents role-play as an important tool to prepare future teachers to work at
school since role-playing can give insights into a future profession and show particular issues from
working life. The author explains the necessity of role-playing while training teachers to work with
difficult, deviant children as well as points out the positive outcome of self-study while preparing
the role-play performance. The experiment of the role-play “How to behave in the classroom when
you have a problem child” conducted among 4th-year students, training to be future teachers of
English, in Saratov State University is described in detail.

Keywords: role-play, self-study, deviant students, training, university students

B. B. PrixoBa

CAMOCTOSTEJIBHAS PABOTA B IIOJAIOTOBKE POJIEBOI UT'PhI
KAK CIIOCOFBA IOATrOTOBKHU BYJAYIUIUX YUUTEJEN K PABOTE
C IEBUAHTHBIMH OBYYAIOIIINUMUCA

AHHoTanusi. CTaTbs MNpEACTaBIsSET POJIEBYIO HUIPY KaK Ba)KHBI MHCTPYMEHT B IOATOTOBKE
OyayIux y4yuTesel K paboTe B LIKOJIE, IOCKOJIBKY POJIeBas Urpa MOXKET AaTh HOHUMaHUEe OyayIien
npodeccu U MoKazaTh 0COOCHHOCTH pabounx OyaHen. ABTOp 0OBSCHIET HEOOXOIMMOCTh POJIEBOM
UTphl B TIpollecce MOArOTOBKM y4MTeNed K paboTe ¢ TPyAHBIMU, JE€BHAHTHBIMU JI€TbMH, a TaKXkKe
MOAYCPKUBACT IMO3UTUBHOC BJIUAHUC CaMOCTOSITETbHOM pa60Tm CTYACHTOB B paMKax IOATOTOBKH
BBICTYIJICHUSI B pojieBOM HUrpe. JleTalbHO OMMCHIBAE€TCS OMNBIT MPOBEACHUS posieBoi urpbl «Kak
BecTH cebs B Kiacce, Ile €cThb NMpoOJeMHBbIH peOeHOK», cOo cTyAeHTamMu 4 Kypca, Oyaylumu
YUUTENSIMH aHTJIMHCKOTO 513bIKa, B CapaTOBCKOM I'OCy/IapCTBEHHOM YHUBEPCUTETE.

KnioueBble ciioBa: poneBas uUrpa, CaMOCTOsATeNbHAas paboTa, J€BHAHTHBIE OOydJaromuecs,
MOJITOTOBKA, CTYACHThl YHUBEPCUTETA

Modern pedagogy has evolved to a stage where there exists an urgent necessity
to devise and actively implement pedagogical technologies that promote the holistic
development of each student’s personality while enhancing their engagement. There
IS an increasing demand to create learning environments that inspire students to seek
new outcomes in their work and subsequently apply these results effectively in
practical contexts. One pedagogical tool with significant potential is the role-play.
This method enhances students’ readiness for their future professional endeavours.
Students engage with the fundamental issues at hand, thereby improving their
comprehension and retention of the material, as well as developing the capability to
critically evaluate reality.

Role-playing can be defined as the involvement of participants in a real
problem situation along with the desire for solution. Some academic disciplines use
role-play to incorporate active learning into teaching, e. g. psychology, law, history,
medicine and business. A lot of studies have reported that role-play is positive for
students’ learning since it provides the opportunity to get a deeper understanding of
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an issue and stimulates further interest in the subject. For example, the study by Crow
prove that role-play provides a high degree of student participation. Moreover, role-
playing can give insights into a future profession, and particular issues from working
life [1]. It also allows students to gain confidence in the real working world.

While studying the features of role-playing it is important to highlight that,
according to Seaton, Dell’Angelo, Spencer, and Youngblood [2], role-play is a good
helper in the development of self-awareness, self-regulation, and self-monitoring.
Moreover, we agree with Dell’Olio and Donk [3] that role-playing helps students
make responsible autonomous choices since it provides a chance to explore multiple
ways of acting and reacting in a given situation.

No doubt, role-play is aimed at the formation of consciousness, learning new
things, mutual assistance, and the development of professional abilities. That is why
we strongly believe that role-play plays an important role in training future teachers.
This method would allow them to prepare for unusual situations, struggles and
possible problems that may appear at school.

The use of role-playing should begin from the first year of studies. In this
matter we support the ideas of I. M. Shadrina, who stresses that this method can be
applied at seminars, final conferences on pedagogical practice, in various
organisational forms of education. It can be held both spontaneously in the process of
training and education, or be specially prepared [4]. Students take on the role of a
scientist, a thinker, trying to find the way out of the problems given. The roles
performed by students in the process of role-playing let future teachers master the
knowledge of how to behave in the classroom.

Nevertheless, role-playing seems to be especially valuable when analysing
training future teachers to work with difficult children, deviant students since the
number of this category of students is currently increasing. Yet, according to our
early research in 2024 devoted to the level of readiness of students of Saratov State
University majoring in teaching to work with teenagers with deviant behaviour,
future teachers express doubt in their ability to manage working with difficult pupils
[5]. That is why universities need to seek for new ways of preparing students to work
and act in unexpected situations. We believe that role-playing may be one of the most
useful tools to apply while training future teachers to interact with a difficult child.

To prove this point of view we conducted a role-play “How to behave in the
classroom when you have a problem child” among 4th-year students (17 students)
training to be teachers of English at the Faculty of Humanities, Russian and Foreign
Languages at Saratov State University, Russia. The role-play was implemented as a
part of the course “Written and oral practice of the English language” while working
on the topic “Difficult Children” in March 2024. The goal of the role-play was to
give students the opportunity to realise and explain their own teaching values while
testing them against the views of others.

So, the students were tasked 2 weeks prior the role-play event to prepare a
scene revealing challenging situations at school with different roles implying various
types of behaviours, goals and arguing. Self-study played a crucial role in this
performance since neither defined roles nor the set and the script were provided in the
instructions. The only rule of the task was to prepare a play that would uncover the
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problem of a difficult child at school. However, they were given a list of references
with the names of the authors and their books dedicated to the problem of deviant
children either in families or at schools. This way the students had to insert their
theoretical knowledge into real-life situations. Since they were supposed to make the
performances by themselves, future teachers were forced to actively engage in its
preparation.

In the step of self-preparation students were separated into five groups (3-4
people). Then within the groups, they discussed the set and the topic, assigned the
roles and prepared the script. All five groups had the roles of a teacher, a difficult
child and their parents. In some groups, an additional role of a head teacher was
added. In most plays (4 groups) the setting was parent-teacher meeting discussing the
problematic behaviour of a pupil. However, one group prepared a play as a news
report where the presenter highlights the influence of family members on a child and
his behaviour in the classroom — so, the performance included three settings — the TV
studio, the classroom and separate interviews with the participants. Self-preparation
also required several rehearsals. It is important to emphasise the positive outcome of
the group self-preparation since it helped them improve not only individual
professional traits but also such important skills as organisational skills (e.g.
scheduling, roles distribution, etc.) and communicative skills (e.g. learn how to argue
in favour of something or support their own ideas).

Then the performances were shown in the classroom. The students were asked
to discuss and share their impressions of each other’s plays. So, the conversations
between the students were an integral part of the role-play. The participants talked
before, during, and after the performances. The role-playing stimulated continuous
social interactions between the students. They asked questions on the reasons of the
behaviour of all of the participants of the play trying to analyse the possibility of the
situation in real-life conditions. Furthermore, the students also wondered on the
correctness of the teacher’s actions and attitude. Therefore, the role-play discussions
focused on finding pedagogical ways to solve a particular issue from several different
perspectives. This helped the students to realise that there are no set answers to any
problem.

After the performances, the students reflected on the task and their preparation.
Thus, the students stressed that self-study step was necessary to prepare a role-play
since it gave them an opportunity to create a performance that had shown their own
point of view and let them improve their personal traits such as leadership, time
management, critical thinking, collaboration, etc. as well as hard and soft skills
essential for teachers (e. g. assessment, problem solving, adaptability, conflict
resolution and so on). However, some students noticed that there had been some
problems with creating the script and the setting that would have looked new and
unique. Moreover, two students pointed out the difficulties in rehearsing the play
without the supervisor. Nevertheless, the participant admitted that this format helped
them to increase their confidence and ‘get rid of the fear to meet a difficult child in
the class room and not know what to do’.

172



All in all, the conducted prepared role-play showed the effectiveness in training

future teachers to work with deviant students highlighting the positive outcome of
including self-study step while preparing the performance.

So, even though every day there is a new challenge that educators must face,

and it takes time and experience to learn how to handle situations appropriately, using
role-play techniques to guide future educators may be applied as an effective way to
construct a platform for the exploration of issues, provide practical mentorship, and
inspire reflection about best practices.
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