ПРОГРАММА  ИТОГОВОЙ ГОСУДАРСТВЕННОЙ АТТЕСТАЦИИ ВЫПУСКНИКОВ, ОСВОИВШИХ ПРОФЕССИОНАЛЬНУЮ ОБРАЗОВАТЕЛЬНУЮ ПРОГРАММУ ПРОФЕССИОНАЛЬНОЙ ПОДГОТОВКИ ДЛЯ ПОЛУЧЕНИЯ ДОПОЛНИТЕЛЬНОЙ КВАЛИФИКАЦИИ «ПЕРЕВОДЧИК В СФЕРЕ ПРОФЕССИОНАЛЬНОЙ КОММУНИКАЦИИ (английский язык),
реализуемая в Институте истории и международных отношений, на юридическом факультете, социологическом факультете, факультете психолого-педагогического и специального образования.


Программа итоговой государственной аттестации по дополнительной образовательной программе профессиональной переподготовки «Переводчик в сфере профессиональной коммуникации» составлена в соответствии с Федеральным законом от 29.12.2012 N 273-ФЗ (редакция от 23.07.2013) "Об образовании в Российской Федерации" и с Положением об итоговой государственной аттестации выпускников высших учебных заведений Российской Федерации, утвержденным приказом Минобразования России от 25.03. 2003  № 1155.          
      Целью итоговой государственной аттестации по иностранному языку является определение уровня сформированности иноязычной коммуникативной компетенции студента, необходимой для квалифицированной профессиональной деятельности в качестве переводчика письменных текстов.  В Программе приведена структура экзамена,  сформулированы основные требования по видам речевой коммуникации, приёмам ведения общения и видам речевых действий, определён объём текстового материала,  приводятся примеры экзаменационных заданий и тематические комплексы, предлагаемые в качестве тем для проверки речевой компетенции студента, определены критерии оценивания устных и письменных компетенций. 

Содержание и структура экзамена:
В ходе государственного экзамена у выпускника проверяется уровень сформированности следующих компетенций: 

- владение методикой предпереводческого анализа текста, способствующей точному восприятию исходного высказывания;

- знание основных способов достижения эквивалентности в переводе и умение применять основные приемы перевода;

- умение осуществлять письменный перевод с иностранного языка на русский с соблюдением норм лексической эквивалентности, соблюдением грамматических, синтаксических и стилистических норм;

- умение осуществлять устный перевод с листа с соблюдением норм лексической эквивалентности, соблюдением грамматических, синтаксических и стилистических норм текста перевода и темпоральных характеристик исходного текста;

- умение оформлять коммуникативное намерение в виде монологического (информирование, пояснение, пересказ, описание) и диалогического высказываний.

- использование при устной и письменной коммуникации фоновых страноведческих  знаний, в том числе, межкультурных различий, и навыков языковой и контекстуальной догадки.

Экзамен проводится в два этапа: устный и письменный.

Первый этап государственного экзамена представляет собой: 
1) чтение аутентичного текста, целостного в фактуальном, структурном и содержательном плане, общеполитической, социально-экономической или научно-популярной тематики объемом до 2500-3000 печатных знаков; выборочный письменный перевод отрывка из текста объёмом 800 печатных знаков; передача содержания прочитанного на английском языке; беседа с экзаменаторами по проблемам, затронутым в тексте.  

2) Монологическое высказывание по одной из изученных в курсе обучения тем (список тем приводится ниже) с последующим её обсуждением с экзаменаторами. 

3) устный перевод с листа отрывка из аутентичного текста общеполитической, социально-экономической или научно-популярной тематики объемом до 1300 печатных знаков
Время подготовки к ответу – 60 минут.

Второй этап государственного экзамена  представляет собой:
 1) письменный перевод с английского языка на русский аутентичного текста, целостного в фактуальном, структурном и содержательном плане, общеполитической, социально-экономической или научно-популярной тематики объемом до 1800 печатных знаков (с указанием переводческих проблем в тексте и путей их решения).

2) Письменный перевод делового документа (письма) с английского языка на русский.

Время подготовки – 2 часа. 
Студентам разрешается использовать одноязычные и двуязычные словари, а также иные справочные материалы, что максимально приближает условия выполнения перевода к реальной профессиональной деятельности. 

Критерии оценки результатов экзамена
(в ходе экзамена ответ не комментируется)

Критерии оценивания устного ответа
 Оценка «отлично» ставится при условии отличного владения всеми коммуникативными умениями, нормативном произношении, правильной интонации, достаточно высоком темпе речи, отсутствии лексических и грамматических ошибок, полных ответов на вопросы экзаменаторов.

Оценка «хорошо» ставится при условии достаточно твердого владения всеми навыками устного общения, хорошего произношения, среднего темпа речи, довольно полного знания излагаемого материала, конкретных ответов на вопросы экзаменаторов, быстрого исправления замеченных недочетов. Допускается 3-4 незначительные ошибки.

Оценка «удовлетворительно» ставится при условии владения навыками устного общения, относительно правильного произношения с небольшими ошибками, невысокого темпа речи, неуверенных и неточных ответов на вопросы экзаменаторов. Количество ошибок – 7-8.

Оценка «неудовлетворительно» ставится при отсутствии основных навыков устной речи: плохое произношение, медленный темп высказывания, скудное знание материала и его механически-заученное изложение, непонимание вопросов экзаменаторов, грубые грамматические и лексические ошибки, неумение исправить указанные недостатки. Количество ошибок – 8 и более.
Критерии оценки выполнения письменного перевода
	Баллы
	Коммуникативные и переводческие задачи
	Языковые средства

	Отлично
	Все коммуникативные задачи реализованы, с незначительными отклонениями. Произведены все необходимые переводческие трансформации. Нет отклонений в норме и стиле языка перевода. Переводческие навыки реализуются в достаточной мере.
	Результат перевода - связный текст, адекватное применение лексико-грамматических средств, их широкий диапазон. Языковые ошибки не существенны. Переданы адекватно функционально-стилистические особенности текста. Правильно передана структура предложения с точки зрения динамического синтаксиса (тема-рема). Сочетаемость слов не нарушается. Значения слов в контексте поняты. правильно и переданы при помощи удачных эквивалентов.

	Хорошо
	Коммуникативные задачи реализованы, но не всегда правильно осуществлены переводческие трансформации. 

Не проявлена в достаточной мере сформированность переводческих навыков.


	Результат перевода - достаточно связный текст, восприятие которого может быть затруднено в отдельных случаях из-за неправильно выбранного эквивалента слова, нарушения законов сочетаемости слов ПЯ или ошибочного понимания отдельных элементов исходного текста (ИТ). Функционально-стилистические особенности текста, в основном, переданы.

	Удовлетв.
	Реализованы не все коммуникативные задачи или часть из них реализована неадекватно, исходное содержание текста на переводящем языке (ПЯ) передано не полностью. Переводческие навыки не устойчивы.
	В переводе есть грубые грамматические или лексические ошибки, искажающие смысл предложений (не более трех). Структурный и лексический диапазоны заметно ограничены, связность текста нарушена за счет неправильного или неумелого использования средств когезии. Отсутствует попытка передать функционально-стилистические особенности текста.

	Неудовл. 
	Коммуникативные задачи в целом не реализованы. Перевод представляет собой бессмысленный текст. Отсутствуют навыки работы со словарем (неумение выбрать нужное по контексту слово). Переводческие навыки практически отсутствуют.
	Исходный текст студентом не понят. Неправильно передается структура предложений. Большое количество грубых лексико-грамматических ошибок, нарушения сочетаемости слов в ПЯ. Функционально-стилистические особенности текста студентом не осознаются.


Критерии оценки устного перевода
При оценке перевода с листа текста с иностранного языка на русский оценивается адекватность перевода, степень владения техникой перевода с листа с минимальной предварительной подготовкой, соответствие норме и узусу переводящего языка при соблюдении естественного темпа речи:
«отлично» – содержание текста передано полностью и правильно. Перевод осуществлён уверенно, в темпе нормальной речи, с соблюдением литературных норм переводящего языка. Допускается не более одной лексической или грамматической   ошибки.
«хорошо» – содержание текста передано полностью. Перевод осуществлён уверенно, в темпе нормальной речи с соблюдением литературных норм переводящего языка. Допускается не более двух ошибок, в том числе не более одной смысловой.
«удовлетворительно» – содержание текста передано полностью. Темп перевода замедленный, отмечаются повторы и исправления. Имеет место нарушение литературных норм переводящего языка. Допускается не более четырёх ошибок, в том числе не более двух смысловых.
«неудовлетворительно» – перевод выполнен ниже уровня требований, установленных для оценки «удовлетворительно».
Пример текстов для устного перевода с листа (1 этап)

Текст для направлений «История» и «Международные отношения»

Slavery, which had up to now received little public attention, began to assume much greater importance as a national issue. In the early years of the republic, which the Northern states were providing for immediate or gradual emancipation of the slaves, many leaders had supposed that slavery would die out. In 1786 George Washington wrote that he devoutly wished some plan might be adopted “by which slavery may be abolished by slow, sure and imperceptible degrees.” Jefferson Madison and Monroe, all Virginians, and other leading Southern statesmen, made similar statements. The Northwest Ordinance of 1787 had banned slavery in Northwest Territory. As late as 1808, when the international slave trade was abolished, there were many Southerners who thought that slavery would soon end. The expectation proved false, for during the next generation, the South became solidly united behind the institution of slavery as new economic factors made slavery far more profitable than it had been before 1790.


Chief among these was the rise of a great cotton-growing industry in the South, stimulated by the introduction of new types of cotton and by Eli Whitney’s invention in 1793 of the cotton gin, which separated the seeds from cotton. At the same time, the Industrial Revolution, which made textile manufacturing a large-scale operation, vastly increased the demand for raw cotton. And the opening of new lands in the West after 1812 greatly extended the area available for cotton cultivation. Cotton culture moved rapidly from the Tidewater states on the East coast through much of the lower South to the delta region of the Mississippi and eventually to Texas.

Текст для направлений «Туризм» и «Сервис»
The Sadko Restaurant. This lively and comfortable restaurant-bar is another pleasant establishment of the Grand Hotel Europe, minus its pomp and circumstance. Check your tie at the door and sit down for a refreshing (imported) draft beer and pizza. The blackboard menu, which changes daily, offers satisfying western-style bar food, such as hamburgers, spare ribs and pasta. The good food, fun atmosphere, and nightly entertainment (the place closes at 1 a.m.), which usually features popular local performers and up-and-coming new bands, make this a good choice if you just want to kick back and settle in. You can also get a good view of life on Nevsky Prospect.

The Tschaika. This lively smoke-filled restaurant and bar is popular with young locals and expatriates alike. A German-Russian venture, it offers good, hearty North German food and great German beer (which you can enjoy until 3 a.m.) The dark wood interior, with lots of booths, long tables, and paneling, is right of Germany, and the food, except for such Russian delicacies as caviar, is dominated by dishes like frankfurters with sauerkraut. It is a great place to come on a rainy day for a piping-hot bowl of French onion soup or Hungarian goulash.

Tucked away in the garden pavilion of the amazing Yusupov Palace, this very chic spot is particularly attractive to the after-theater crowd – the Mariinsky is not far away – and the international set, who most often use the restaurant’s English name. Formal attire matches its service, décor, and food, which is mainly of the European, French-influenced variety. You may be able to close your eyes and imagine the carriages waiting beyond the door.

Текст для социологического факультета
Computational sociology is a branch of sociology that uses computationally-intensive methods to analyze and model social phenomena. Using computer simulations, artificial intelligence, complex statistical methods, and new analytic approaches like social network analysis, computational sociology develops and tests theories of complex social processes through bottom-up modeling of social interactions. 

It involves the understanding of social agents, the interaction among these agents, and the effect of these interactions on the social aggregate. Although the subject matter and methodologies in social science differ from those in natural science or computer science, several of the approaches used in contemporary social simulation originated from fields such as physics and artificial intelligence. Some of the approaches that originated in this field have been imported into the natural sciences, such as measures of network centrality from the fields of social network analysis and network science.

In relevant literature, computational sociology is often related to the study of social complexity. Social complexity concepts such as complex systems, non-linear interconnection among macro and micro process, and emergence, have entered the vocabulary of computational sociology. A practical and well-known example is the construction of a computational model in the form of an "artificial society," by which researchers can analyze the structure of a social system. 
Текст для факультета психолого-педагогического и специального образования
What does the effect of education of our life 
Education is a part of human’s life in this era. Everyone knows what education means. Education as a part of human’s life because it has great effects for people. Empower, enlighten, and educate them as the first one. In colonialism era, only certain people who can got good education. It because colonial, Dutch didn’t allow Indonesian to have an education in purpose to make Indonesian couldn’t defeat them. Year by year, after the colonialism of Dutch almost over, Japanese came to Indonesia in purpose to help indonesia to against Nedherland as a tricky reason. When Indonesian believed them, they were starting to betray Indonesian. Here, Japanese taught indonesian to have education and everything that indonesian suppose to have . After Japanese went uot from Indonesia caused by Pacific war in 1945, Indonesia got liberty that they had wanted since the colonialism of Dutch indonesia people started to get education.

Right now, everyone have to get education which it has decided by our goverment in 12 years which the last education is in Senior High School. The increasing of ndonesian citizen makes Indonesia have to owe more teacher. The quality of teachers is a part of Education also. By having responsible, innovative and creative teachers, students mignt gain more knowledge and enjoy thier school.Show if a teacher does not have skills or something that can make students easy to get the lesson, that student will can not understanding the lesson that givven by the teacher.
If we are talk about Education in school, we need also talk about behaviour education right? Now, many students from Elementry school till Senior High School done many bad things. Start from porngraphy, Narcotics and smoking, and the latest news is about brawl that made some Senior High School students lost their life. These problems have to be stopped, because if we ignore this problem, it will be make our student in trouble. We can solve this problem by goverment, teachers, society and parents and some other essential parts.
Пример текстов для письменного перевода (2 этап)

Текст для направлений «История» и «Международные отношения»
International systems are not easily built up – a point that became ever clearer as Wilson’s plan for a new world order encountered growing resistance. Already in late 1916 his league idea had drawn conservative fire. In April 1917 some in Congress such as Norris had questioned the premises of Wilson’s policy. Britain and France entered their own significant caveats when in October 1918 Germany and Austria-Hungary proposed to Wilson an end to the fighting on the basis of his fourteen points. London and Paris at once took exception to the principle of freedom of the seas and insisted on going beyond his nonpunitive terms by adding reparations to the peace agenda. Still other unsettled demands, mostly territorial, confronted Wilson at the Paris peace conference. 


After compromising in Paris to save the League, which was essential to any hope of realizing his new order, the American president returned home to find the domestic opposition almost as intense as the foreign. The Senate, which would have to approve his peace agreements, was divided, with important leaders such as Republican senator Henry Cabot Lodge sharply critical of both Wilson’s failure to consult and the terms that he had negotiated. Those terms, the critics contended, did not consistently follow the principle of self-determination and gave too much power to enforce collective security, for example, infringed on the prerogatives of Congress and on U.S. sovereignty. To bring the Senate into line, Wilson turned to the public. His health was now rapidly deteriorating, and in October, while on a cross-country tour, he collapsed from exhaustion (perhaps a stroke), followed on his return to the capital by a serious stroke that paralyzed his left side and shook his mental powers. Still confident that he was right, a bed-ridden Wilson rebuffed compromise. In November the Senate voted down the treaty he had negotiated; a second vote in March 1920 confirmed the rejection. Wilson, the man and the politician had suffered near fatal blows.


In retrospect, it is clear that the path Wilson selected – to seek to replace the existing regime of international law – did not succeed. Wilson did have an alternative path open to him that he chose not to follow: he could have held to the established American policy of neutrality. By holding to a course of genuine neutrality, Wilson could have guaranteed American trade, secured a period of prosperity for the American economy, and altogether avoided the heavy costs of participation in the war.

Текст для направлений «Туризм» и «Сервис»
The postwar period has also witnessed significant changes in the internal geography of cities. From being relatively compact and monocentric (i.e. focused on the city centre), cities have decentralized and become polycentric, with consequences for the core areas. Cities have always been focused on the city centre, and the3 coming of the railways reinforced this tendency. They gave the city centre great modality both for people and goods, and as a consequence cities were often structured around this core of accessibility. Shops and offices, which needed to draw in people from a wider area and which could outbid other land uses in paying high rents, came to dominate the city centre. Around them were found warehouses and manufacturing industry, which needed to be near the railway goods yards from where goods were dispatched by horse and cart. Further out were the residential areas, with the poor living near the centre at high densities to be near their work, whilst the rich lived on the periphery with larger houses and gardens and were able to afford to travel back to the centre. Of course, cities did not show an exact concentric pattern or a complete segregation of land uses. Without planning, some mixing up of land uses was inevitable, and the physical geography of cities meant that transport and industry were often pulled towards particular areas such as river valleys.


During the twentieth century there has been an increasing trend of decentralization, made possible by easier transport, and in particular the use of motor vehicles. This has caused cities to sprawl outwards. Initially the predominant form of decentralization was of people, thus introducing a pattern of commuting back to the core. Later as jobs decentralized, some people moved to be near their work, but at the same time journey to work patterns became more complex, with movements from suburb to core, core to suburb, suburb to suburb. Many expanding industries found that their central city sites were too constricted, with no room to expansion, and thus came to look for sites on the periphery. Similar trends affected warehouses, where the change to horizontal rather than vertical buildings and congested inner city streets encouraged firms to look for sites on the periphery, near motorways. For a long time offices appeared to prefer to remain in the centre, where there was good accessibility, the possibility of face-to-face contact with firms in ancillary businesses, and external economies, but the high rents, the difficulty of recruiting staff and sometimes the wish to be able to use the car easily has now persuaded many firms of the benefits of the suburbs.

Текст для социологического факультета
THE NATURE OF A REGION
What is a region? The most appropriate and useful definition depends on the particular purpose to be served.

Common to all definitions of a region is the idea of a geographical area constituting an entity, so that significant statements can be made about the area as a whole. Aggregation into regions is useful in connection with description, because it means that fewer separate numbers or other facts need to be handled and perceived. Thus for many purposes, totals and averages for a Census tract or a county are just as informative and much easier to handle and present than stacks of individual Census returns would be, even if one had access to them. Similarly, aggregation is obviously economical in connection with analysis of information; and it is particularly important if there is a good deal of interdependence of units or activities within the area, so that the whole really is more than merely the sum of its parts. Finally, and for similar reasons, aggregation is necessary for administration and for the formulation and implementation of plans and public policies. From this standpoint at least, the most useful regional groupings are those which follow the boundaries of administrative jurisdictions.

A homogeneous region is demarcated on the basis of internal uniformity. The winter wheat belt in the central part of the United States is a homogeneous agricultural region because all its parts grow the same main crop in the same way. Some external change, such as a new farm price support or loan program, a series of drought years, or a change in the world demand for wheat, will affect all of the region in a similar way; what is true of one part of the region is true of other parts, and the various parts resemble one another more than they resemble areas outside the region. The distinctive land-use zones of the von Thünen model, can be regarded as homogeneous regions. America’s Appalachia and Italy’s Mezzogiorno are regions defined on the basis of a common syndrome of poverty, arrested economic development, and limited human opportunity. On a microscale, a homogeneous zone or neighborhood within an urban area (such as a ghetto or other ethnic area, a wholesaling district, or a wealthy suburb) might for some purposes be regarded as a homogeneous region.

The set of nonmetropolitan State Economic Areas, established by the U.S. Bureau of the Census for tabulation of various kinds of data such as migration, presents still another example. Those State Economic Areas that do not simply coincide with Metropolitan Statistical Areas are made up by grouping contiguous counties within a state. 

Текст для факультета психолого-педагогического и специального образования
Creativity and the Power of Two

Running into each other on the Columbia University campus, we often chatted about books, teaching and learning, music, plants, Broadway shows, and our theories about how new ideas happened. We shared what inspired us and helped one another through life’s challenges. During one of those discussions we started to imagine ways in which we could blend our fields of expertise and create innovative, imaginative, and educationally grounded projects that use technology in a way that would fit well inside a humanities classroom. We weren’t sure how to start, but we wanted to try. For years, I did not see a place for technology in my classroom: I was teaching writing and literature seminars, where the focus was on discussing texts and ideas or students’ own writing. I had shied away from using technology in my classrooms also because I had not encountered meaningful, motivating assignments that involved technology during my own years as a student. However, in 2014, watching my group of nineteen students during class breaks, I saw that they were more connected to their iPhones than to one another. I got an idea for strengthening the community of the class by trying to make something together. I wanted to include more activities that tap into students’ creativity and imagination. Could technology carve a space for projects that allow students to think and express themselves both creatively and critically and do so collaboratively?In my search for more creativity, I was inspired by a different field — my training in sensory-based dance modalities, or dance somatics. In my movement classes, I include time for both choreographed moves and free dance. For self-expressive movement to occur, the space needs to be non-judgmental. My work in movement modalities has inspired me to view my students’ education more holistically – to allow their different skills and strengths to be seen. I wanted to explore writing — to break out from only assigning academic essays or reading responses. Writing is such a potentially magical and transformative ground. Why not use other ways to write? I did not intend to do away with the academic essay — I wanted to incorporate other writing experiences. With my two sections of Literature Humanities, altogether 44 individuals, I saw an immediate potential for creative synergy: these two groups were covering the same material and could immediately serve both as creators and audiences for one another. I envisioned giving each student a chance to engage with the course texts by having a firsthand encounter with concepts such as speakerly voice, rhythm, meter, plot, and themes — key concerns that they had been discussing in the texts of the Western canon. Creative assignments could also extend student learning outside of the classroom and allow them to explore their campus setting or their city in light of what they were reading in class.Because each teacher is so different, I think about my work as something where I can simultaneously follow a set of rules but at the same time be flexible. I see a classroom the same way I see a song or poem — it adheres to a certain structure, but it is also its own thing entirely. If I can clearly see where the limitations are, my creativity can be more focused.

I wanted to work on these ideas with classrooms of students, and teachers willing to experiment with those ideas and strategies. A lot is at stake for a teacher, as they are ultimately accountable for the outcomes of the course. Hiie’s decision to risk something prompted me to equally risk. I choose to be an equal investor in the class’s success.

Экзаменационные темы по направлению «История»

1. Why do empires rise? Advantages and disadvantages of empires.

2. The peculiarities of the history of the English nation and English character.

3. The history of Anglo-Saxon England. The importance of Anglo-Saxon finds.

4. The peculiarities of the constitution of England: constitution struggles in England. 

5. The scientific revolution and Enlightenment.

6. The legacy of the British Empire. British American colonies.

7. The origins of constitutional monarchy in Britain.

8. How does personality affect politics? 

9. A charismatic leader: persuasion depends on trust.

10. Why do wars begin? The causes of wars.

11. What causes revolution? What do revolutions bring to the world?
Экзаменационные темы  по направлению

«Международные отношения»
1. Do you think that you need to learn the culture of a people along with their language to communicate with them? Why or why not?

2. Why is oratory art? In what direction is it going? How important are political speeches in political history? Why?

3. Which is better for a country to have: a routine leader or a charismatic one? Why?

4. What effects does the absence of international leadership have on world nations?

5. Where can one look for potential sources of world leadership?

6. What are the reasons for the shortage of leaders on major international issues?

7. What are to be the major objectives for the leaders of the future?

8. Compare the attitude to the past wars of your grandparents, your parents, and your own. Do they differ? How?

9. What factors have affected the attitude to war of the young generation in your country?

10. Would the young of your country still die for their Motherland? Under what circumstances?

11. What necessary qualities should a diplomat possess?

12. What are the main threats of today?
Экзаменационные темы  по направлениям «Туризм» и «Сервис»
1. The Tourist Industry: the concept of tourism; international tourism; internal tourism; reasons for tourism development.

2. Tourism and Transportation as one of the most important aspects of the tourist industry.

3. Accommodations.

4. Catering.

5. Regulation, Research, and Development of Tourism.

6. Tourist Promotion.

7. Tour Operators as the wholesalers of the tourist industry.

8. Tourist Attractions and Entertainment.

9. The Retail Travel Agent as the Seller of All Kinds of Tourist Products.

10. The Environmental Impact of Tourism.

11. Careers in Tourism.

Экзаменационные темы  по направлению «Юриспруденция»
1. Legal Sources in Russia 

2. Legal Sources in English-speaking Countries

3. Law-making in Russia 

4. Law-making in English-speaking Countries

5. Civil Law and its Branches in Russia and English-speaking Countries: Law of Succession / Labour Law / Family Law / Contract Law / 

6. Criminal Liability and Exemption from a Liability 

7. Court System in Russia 

8. Court Systems in English-speaking Countries

9. Legal Careers in Russia 

10. Legal Careers in English-speaking Countries

11. Procedural Law

12. Political Regimes

Экзаменационные темы  по направлению «Таможенное дело»
1. Customs Service in Russia

2. Customs Service in Canada

3. Customs Service in the USA

4. Customs Service in the UK

5. Customs Service in Australia
6. Customs Union of Belarus, Kazakhstan, and Russia 
7. Customs Tariffs and International Trade

8. Customs Rules Violation
9. Transportation Documentation. Forms and Terms of Payment
10. The Goods Nomenclature of foreign trade activities / Foreign Economic Activity Commodity Nomenclature

11. Customs Service Regulation in Russia: goals, tasks, methods; customs control
12. Customs Service Procedures in Russia

Экзаменационные темы  по направлению «Судебная экспертиза»
1. Forensic Science: History, Subject Matter, Legal Basis

2. Forensic Science: Subdivisions

3. Forensic Science in Russia

4. Forensic Science in the Western Countries

5. Forensic Scientist: Qualification, Training, Employment

6. Code of Ethics

7. Law and Science

8. Expert Evidence: Structure, Procedural Significance, Drafting Standards

9. Tracology Examination Potential

10. Forensic Document Examination and its Potential

11. Ballistics Examination Potential

12. Forensic Examination of Materials and Substances
Экзаменационные темы  по направлению «Политология»
1. Political Science

2. Governments, Systems and Regimes

3. Political Ideologies

4. Democracy

5. Global Politics

6. Political Culture and Legitimacy

7. Representation, Elections and Voting

8. Parties and Party System

9. Policy Process and System Performance

10. UK Political System

11. USA Political System

12. Political System in Russia

Экзаменационные темы для факультета психолого-педагогического и специального образования
1. Educational system in the USA. Pre-school education

2. Educational system in the USA. Primary education

3. Educational system in the USA. Secondary education

4. Educational system in the USA. Higher education

5. Educational system in UK. Pre-school education

6. Educational system in UK. Primary education

7. Educational system in UK. Secondary education

8. Educational system in UK. Higher education

9. Educational system in Russia. Pre-school education

10. Educational system in Russia. Primary education

11. Educational system in Russia. Secondary education

12. Educational system in Russia. Higher education

